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Abstract

This paper examines the influence of co-education schooling on student’s academic achievement.  This analysis showed a pervasive tendency for student attending co-education institution will have greater success in the school examinations, higher scores, greater school retention.
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The comparative effectiveness of single-sex versus coeducation on student performance and attitudes has lately become a question of considerable interest and a formal discussion in the popular press, the education community and the research literature.  Several public coeducational institutions across the U.S. have made controversial solutions to implement single-sex classes for all or a part of their students. Initiatives for single-gender institutions have become popular and dialogue has escalated for three main cause (Marsh, 1989): 


Students attending coeducational schools are provided with an invaluable opportunity to understand and appreciate the perspectives boys and girls bring to a school - and to recognize the sheer complexity of gender.  


Students have the opportunity to interact with a large range of individuals of both sexes, ensuring that they understand that gender is only one of many determinants of identity. Importantly, boys and girls develop good friendships over the years and learn to appreciate each other’s strengths, without feeling self-conscious. 


Recognizing how society ‘constructs’ gender, they learn to discard sexist attitudes and to realize their own individuality within a mixed sex school setting. 


According to M.Rutter: “The results of this 18 year longitudinal study suggest three general conclusions about the relationship between school type and educational achievement for this cohort.  First, there were general and pervasive tendencies for children attending single-sex schools to have greater success in the school examinations, higher reading scores, greater school retention, less likelihood of leaving school without qualifications, and less exposure to unemployment.  These achievement differences were evident for both boys and girls.  Second, a substantial amount of the difference between the achievement of children in single-sex and coeducational schools was explained by differences in child ability, school behavior and family functioning prior to secondary school entry.  Third, even after control for selection processes, there were small but consistent tendencies for single-sex pupils to outperform their coeducational peers.  The origins of these differences remain unexplained and may reflect: 

a) the benefits of single-sex education; 

b) the school climate and traditions found in single-sex schools; 

c) the inadequate control of selection and confounding factors” (Rutter, 2009).  


While it is not probable to distinguish between these two accounts, the findings of the article clearly support that further study of the distinctions  between single-sex and coeducational schools may be institutions.   Research outcomes on the academic and social advantages of single-sex education are not definitive. Though the research testimony is inconsistent on a quantity of results the following statements can be said with some certainty: Some researches find positive effects on performance and psychological outcomes for some girls in single-sex classrooms.  No studies have found negative influence on the achievement and attitudes of girls in single-gender classrooms. The greater number of research finds that boys are commonly more successful academically and psychologically in coeducational than in single-sex classrooms. Some researches find negative impact on the achievement and attitudes of boys in single-gender classrooms. 


Studies put forward for consideration that students in single-sex institutions are often more involved in the classroom in terms of having a considerate interest, participating in discussions, and completing additional homework. The systematic investigation on the effects of single-sex institutions has provided radically diverging responses with regard to effects on student performance and motivation.  G.Bracey suggested that little is gained from separating males and females, either in achievement or attitude toward school, while other studies have found positive effects.  The effectiveness of single-sex classes in coed schools has been limited and results mostly qualitative and anecdotal.  Some evidence suggests that there may be some positive effects for girls.  This may not be true with regard to boys.  We know little about the effect of single-sex education on the achievement of boys (Bracey, 2006).  Some testimony is discouraging, requiring that all boy classes are often intractable and recalcitrant and difficult for teachers to control.  Though testimony is inconsistent on a number of results, the following statements can be said with trust (OFFICE OF RESEARCH, PLANNING AND EVALUATION, 2010): 


The majority of research on all-boys' environments find that boys are generally more successful 

academically and psychologically in coed than in single-sex classrooms. 


Coeducational schooling may contribute to gender-polarization of subject matter with males leaning towards math and natural sciences and females focusing on humanities subjects.  Such polarization tends to decrease in single-sex schools for both boys and girls 


Evidence suggests that coed schools and classrooms discourage rather than motivate girls' academic achievement in math and science.  This seems largely due to the fact that in math and science coed classes, boys tend to dominate discussion and teachers often devote more time and attention to boys than girls.  However, there is little evidence that girls are more motivated and achieve at a higher level in math and science in single-sex classrooms.  


Some single-sex programs assist some girls in math and science but achievement gains are usually not significant and the long-term effects of single-sex education remain unknown. 


It may be beneficial for females to have same sex peers pursuing serious academic and leadership roles in a single-sex environment.  An increased number of same sex teachers, role models and mentors may contribute to higher self-esteem and the pursuit of higher career goals. 

Single-sex schooling appears to be most advantageous for females and for males from disadvantaged backgrounds (Wechsler, 2004). 


Ultimately what we can decide from past researches collating single-sex and coeducation is that some students be advantageous academically and psychologically from a single-sex education while most of students will develop in a coeducational environment. Most researchers dispute that the gender composition of the institution has little influence on the achievement and stands of most students.  Researchers state that what matters most for high student performance is small classes, a small teacher-student ratio, unprejudiced teaching, and a focused, demanding curriculum.
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